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The Evaluator as Artist 
A Discussion of Premises and Problems with Examples from Two Aesthetically Based Evaluations• 

Robert Donmoyer 
The University of Georgia 

0 wad some pow'r the giftie gie us 
To see oursels as others see us! 

R. Bums

j 

The limitations of the evaluation field's traditional emphasis on measurement of outcomes in terms of· 
preestahlished goals has prompted the development of alternative evaluation models and new roles for th� 
educational evaluator. Levine's (1974) adversary model, for example, casts evaluators in the roles of prose-� 
cuting and defense attorneys. Scriven's (1972) goal free model transforms the evaluator into a sort of latter­
day philosopher-king. In the illuminative evaluation model of Partlett and Hamilton (1973), the evaluator 
becomes a quasi-anthropologist sans anthropological theory, and in Stake's (1975) responsive approach, the 
evaluator turns into a quasi-journalist who may occasionally editorialize hut, for the most part, simply ob­
serves and interviews and then reports his findings. 

In addition to these models, an artistic model of educational evaluation, a model rooted in art and literaryt 
criticism, has begun to emerge. Mann (1968) was the first to utilize an artistic metaphor to conceptualize. 
curriculum evaluation. He suggested that a curriculum might he viewed as a work of art and that the curricu­
lum evaluator might function much as a literary critic does. Willis (1975) and Kelly (1975) expanded Mann's • 
initial discussion. Advocates of the literary criticism ·model tended to focus on curriculum in its preactive•1 
form ; in addition, most of the discussions of the literary criticism model emerged out of a reconceptua:list 
orientation toward the curriculum field, an orientation which is concerned with development of new ways!-f 
of talking about curriculum and suspicious of the field's traditional ameliorative emphasis (Pinar, 1975). 

In the mid 1970's Elliot Eisner (1975, 1976, 1976) proposed a somewhat different version of the ar� 1 
tic model of curriculum evaluation in his discussions of educational connoisseurship and educational criticism. 
Eisner's examples were drawn from art rather than literary criticism, yet this difference was not the signifi- � 
cant one. More significant was his expanded focus which included the interactive curriculum within the artis­
tic evaluator's field of vision; also significant was Eisner's self conscious acceptance of both evaluation's tradi­
tional ameliorative function and its traditional reliance on social and behavioral science, although both the 
method of amelioration and the function of social science were somewhat redefined. 

This paper focuses largely on the Eisner version of the artistic model, a version which assumes a weaker, 
more metaphorical relationship between the educational critic and the critic in the arts and in the field of 
literature. The paper grew out of the realization that while much has been written about educational criticism, 
there have been few actual examples of educational criticism presented for public scrutiny and even fewer ' 
discussions of the problems encountered by the evaluator employing an artistic approach to evaluation in 
real classrooms to evaluate real programs and real teachers. My plan, therefore, is two-fold. First, I will illus­
trate the central ideas of artistic evaluation with excerpts from and references to critiques of two classrooms. 
These educational criticisms were part of a more general qualitative evaluation of the implementation of a 
curriculum in a California school district. Second, I will focus on certain problems with the artistic model.., 
of curriculum evaluation which emerged during and after this particular evaluation. Before proceeding, how• 
ever, it seems important to describe more fully the specific setting and circumstances of the evaluation from 
which the two criticisms were taken. 

The Evaluation: Setting and Circumstances 

The Curriculum 
The Curriculum which was being evaluated was The City Building Educational Program (Nelson, 1974), a 
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